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Learning Intentions

ÅDeepen understanding of:

ïHow partnershipformed with shared 
agenda.

ïHow the new student self-report items
were developed.

ïHowstudents rate their own competencies.

ïLinksbetween social and emotional 
competencies and academic outcomes.



Assessing Our 
Own Competencies



Assessing Our 
Own Competencies

ÅSort 9 items into three categories:

ïMost like me: easiestfor you to do

ïSomewhat like me

ïLeast like me: hardestfor you to do

ÅFind partner and share:

ï#1 easiest ςwhy is this easy for you to do?

ï#1 hardest ςwhy is this hard for you to do?
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Foundational Project Aims

In order to create a balanced assessment system:

ÅDevelop reliable and valid student self-report 
measures of social emotional competence (SEC).

ÅValidate by examining associations with academic 
outcomes.

ÅExamine whether competencies buffer against 
risk for dropout.



The Need for Early Identification

57% 55% 56% 56%

WCSD Cohort Graduation Rates 

(2006 -2009)

2005-2006 2006-2007 2007-2008 2008-2009

2015: 

75%

2,078 Non -

Graduates 

in 2009

Average Credits Earned Range of Credits Earned Average GPA

7.15 Out of 

22.5 needed

(24 normally possible)
0 to 22

1.58

on 4.0 

scale



WCSD Early Warning System

Attendance (0 - 2)

Transiency (0 - 2)

Retention (0 - 2)

Reading/Math Scores (0 - 4)

Credit Deficiency (0 - 4)

Suspension (0 ï1)

TOTAL RISK SCORE (0 ς15)

0 =  No Risk
1 =  Low Risk
2 =  Moderate Risk
3+ = High Risk
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Graduated

(N = 2,995)

Adjusted/Adult Diploma

(N = 171)

Dropout/Vanished

(N = 784)

Transfer

(N = 579)

Following our Freshmen through High School
9th Grader Risk Status (2010-2011) and 4-Year Cohort Graduation Outcomes (Class of 2014) 

N = 4,516

No Risk Low Risk Moderate Risk High Risk



.ǳǘΧƴƻǘ ŀ ǇŜǊŦŜŎǘ ǇǊŜŘƛŎǘƻǊ

31%(n = 417) of High Risk 9th

graders DID graduate

How do we promote resilience and 
persistence?



Research Questions

Are Social and Emotional Competencies the 
άƎƭǳŜέ ǘƘŀǘ ōƛƴŘǎ ǎǘǳŘŜƴǘǎ ǘƻ ǎŎƘƻƻƭ ŀƴŘ ƘŜƭǇǎ 

them persist in the face of obstacles?

Can we measure them???





How Did We Get Here? 

A quick review of IES key findings
2012-2015



Iteratively 
improving/adapting 
ǘƘŜ άǊǳƭŜǊέ ŦƻǊ 
measuring SEL Analyze Spring 

`13- Data With 
IRT

Collectively 
Review Results

Scrutinize 
Items

Visit 
Classrooms

Review District 
SEL Standards

Revise Items

Analyze Spring 
Ψмп 5ŀǘŀ ǿƛǘƘ 

IRT

Focus Groups 
with Students

Analyze Spring 
Ψмр 5ŀǘŀ ²ƛǘƘ 

IRT

Test Theory of 
Action

Process of Developing a Measure

Need More 
Items for 
Moderate 
to High SEL

You 
Are 
Here



Student Climate Survey

ÅComputer-based survey since 2011

ÅSocial and emotional competence items:

ïGrades 5, 6, 8, and 11 (N = 7,021)

ïBank of 150+ randomly assigned items in 8 scales 

ïRandomly presented at start or end of survey

ïмт άŀƴŎƘƻǊέ ƛǘŜƳǎ ǇǊŜǎŜƴǘŜŘ ǘƻ ŀƭƭ ǎǘǳŘŜƴǘǎ



Emotion Knowledge: 

òKnowing when my 

feelings are making it 

hard for me to focus.ó

Self-Concept:

òKnowing what my 

strengths are.ó

Responsible 

Decision-Making:

òThinking about what 

might happen before 

making a decision.ó

Schoolwork: 

òDoing my school 

work even when I do 

not feel like it.ó

Emotion Regulation:

òGetting through 

something even when 

I feel frustrated.ó

Goal Management:

òFinishing tasks even 

if they are hard for 

me.ó

Social Awareness:

òLearning from 

people with different 

opinions than me.óRelationship Skills:

òGetting along with my 

classmates.ó

òHow easy or difficult is 

each of the following for 

you?ó

Å Very Easy

Å Easy

Å Difficult

Å Very Difficult



Problem #1: Too Many Kids Said They 
Had PerfectSocial and Emotional Competencies



Problem #2: Too Many Kids Said 
Vocabulary Was Hard



άL almost feel like it would help to have kids write the questions, and then adults 
revise them and stuff, just becauseτyou figure you guys are like, way, way out of 
high schoolτƻƘΣ ǎƻǊǊȅΣ ŘƻƴΩǘ take it like that. I'm talking about the school board.  
They're, like, more than twice our age, they're like all 50 and have Masters and 
5ƻŎǘƻǊŀǘŜǎΦ  ¢ƘŜȅ ŘƻƴΩǘ ƪƴƻǿ ǿƘŀǘ ǿŜϥǊŜ ƭƛƪŜΣ ǎƻτYeah, when we do the survey, I 
feel like they have this stereotype of who I am.  They're like, ΨhƘ, they think I am a 
person who tweets all day and does nothingΦΩ  ¢ƘŀǘΩǎ Ƙƻǿ L ŦŜŜƭ ǎƻƳŜǘƛƳŜǎ ǿƘŜƴ L 
read the ǉǳŜǎǘƛƻƴǎΧ -DamonteRanch HS Student

Problem #3: 



2014-2015: 
Latest and Greatest Items

Which competencies are hardest for our 
kids?
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Relationship Competencies on the 
RaschDifficulty Ruler

Hardest to Do

Easiest to Do
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{ƻǊǘ {ǘǳŘŜƴǘǎΩ wŜƭŀǘƛƻƴǎƘƛǇ /ƻƳǇŜǘŜƴŎƛŜǎ
1 = Hardest to Do and 6 = Easiest to Do

_____ Sharing what I am feeling 

with others.

_____ Joining a group I donõt 

usually sit with at lunch.

______Talking to an adult when I 

have problems at school.

Hardest to Do

Easiest to Do

_____ Introducing myself to a new 

student at school.

______ Being polite to adults._____ Getting along with my 

classmates.



Find a Partner

ÅDescribe to partner why you ranked the 
difficulty of the questions the way you did.

ÅAfter you see answer key:

ïHow did your expectations match (or not 
match) the answer key?

ïWhat surprised you?



1. Sharing what I am feeling with 
others.

нΦ WƻƛƴƛƴƎ ŀ ƎǊƻǳǇ L ŘƻƴΩǘ ǳǎǳŀƭƭȅ ǎƛǘ 
with at lunch.

3. Talking to an adult when I have 
problems at school.

4. Introducing myself to a new student 
at school.

6. Being polite to adults.

5. Getting along with my classmates.

1 = Hardest to Do 6 = Easiest to Do
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Relationship 
Competencies

Sharing what I am feeling with others.

Joining a group I don't usually sit with at lunch.

Talking to my friends about how I feel when I am upset with them.

Talking to an adult when I have problems at school.

Joining a group that is already talking.

Forgiving myself if I hurt someone's feelings, after I apologize to them.

Talking to classmates about why they feel a certain way.

Forgiving classmates when they upset me.

Working out disagreements on group projects.

Helping other people solve their disagreements.

Getting along with others even when I am having a bad day.

Getting along with classmates even if I disagree with them.

Stopping myself before I hurt someone's feelings.

Getting along with adults at school even when we disagree.

Introducing myself to a new student at school.

Helping classmates calm down if they're upset.

Using my skills to make my group better.

Making friends with people who have different opinions than me.

Fixing problems I am having with my friends.

Getting along well with anyone my teacher assigns me to work with.

Forgiving classmates when they apologize to me.

Making sure that everyone's ideas are heard in a group.

Apologizing If I ever upset a classmate.

Respecting a classmate's opinions during a disagreement.

Getting along with my classmates.

Being polite to classmates.

Getting along with my teachers.

Being polite to adults.

Hardest to Do

Easiest to Do
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Find a Foursome

ÅHow are you currently teaching these 
competencies through direct or embedded 
instruction?

ÅHow does your current practice match student 
perception of difficulty?

ïE.g. Is more attention focused on competencies 
considered more difficult by students?

ïOr are you spending more time on easy 
competencies (ŀƴŘ ƛǎ ǘƘŀǘ ǿƘȅ ƪƛŘǎ ǘƘƛƴƪ ǘƘŜȅΩǊŜ Ŝŀǎȅ)?



17 Anchor Items

ÅTaken by all students
Å2 - 3 items for each scale
Åм άŜŀǎȅέ ƛǘŜƳ
Åм άƘŀǊŘέ ƛǘŜƳ


