
On Monday, Dec. 10, the Collaborative for Academic, Social, 
and Emotional Learning (CASEL) hosted 75 leaders in 
education and related ýelds for a day-long forum in New York 
City to raise awareness about social and emotional learning 
(SEL), introduce important scientiýc ýndings related to SEL, 
and help cultivate a broader movement to implement SEL 
nationwide.

CASEL is an international leader in deýning, establishing, and 
expanding the ýeld of social and emotional learning (SEL). 
Founded in 1994 by a group that included Daniel Goleman, 
the best-selling author of Emotional Intelligence, and 
educator-philanthropist Eileen Rockefeller Growald, CASEL 
has worked systematically over the years to establish the ýeld 
of SEL and enlist educators throughout the U.S. and abroad 
to expand the practice of school-based SEL programming. 

SEL helps children as well as adults develop the fundamental 
social and emotional skills for life effectiveness. In SEL 
programming, schools, families, and communities partner 
to teach students how to build positive relationships, solve 
problems, exercise self-control, and behave ethically. 
Students learn a range of skills that include recognizing 
and managing emotions, developing caring and concern 
for others, communicating effectively, making responsible 
decisions, and handling challenging situations constructively. 
Well-designed SEL programming teaches these skills as part 
of the standard curriculum, often combining them with 
instruction in traditional academic areas like reading and 
social studies. In addition, it reinforces the skills through 
a schoolwide emphasis on a positive, caring climate with 
high expectations for all students.

The occasion for the December 2007 Forum was the 
conclusion of the latest phase of a multi-year research 
project. This research establishes clear linkages between 
SEL programming and a variety of desirable outcomes 
for young people, including positive behaviors in and 
out of school and quantiýable academic success. At a 
time when todayôs schools are experiencing tremendous 
pressure to focus on studentsô academic achievement, 
SEL programming, according to the CASEL research, is 

clearly associated with improved academic performance in 
addition to numerous other beneýts.

The research, supported by the W.T. Grant Foundation, 
was jointly conducted by Joseph A. Durlak, Professor of 
Psychology at Loyola University Chicago, and CASEL 
President Roger P. Weissberg, Professor of Psychology and 
Education at the University of Illinois at Chicago. It consisted 
of a meta-analysis of more than 700 reports and evaluations 
of existing SEL programs. The CASEL Forum showcased 
preliminary ýndings from the meta-analysis, focusing on 207 
school-based studies that met exacting criteria for scientiýc 
validity. 

Throughout the day, activities included keynote presentations, 
viewing of a video on SEL produced by the George Lucas 
Education Foundation, and discussions in small groups and 
among participants about strategic activities to advance 
SEL research, practice, public policy, communications, 
and building the ýeld. The Forum ended with participants 
making commitments about ways they will work to further 
these efforts.

This report summarizes key ideas from the CASEL Forum. 
Readers who want to learn more about the Forum presentations 
and participants are encouraged to visit CASELôs website 
(www.CASEL.orgðclick on ñNews and Eventsò).
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Educating All Children for Social, Emotional, and 
Academic Excellence: From Knowledge to Action

(From left) Eileen Rockefeller Growald, George Lucas and Daniel Goleman.
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Forum Overview

The Forum had two major components: a morning 
ñKnowledgeò segment that explained SEL and shared 
news from the scientiýc front on SEL impacts on students, 
and an afternoon ñActionò segment that deýned the 
strategic next steps required to make SEL more broadly 
known and practiced in schools for maximum beneýt 
to children. The Forum was moderated by Timothy P. 
Shriver, Chair of CASELôs Board of Directors, the CEO 
of Special Olympics, and one of CASELôs founders. 

Morning Sessions: 
      What We Know About SEL

Welcome and Setting the Stage

The opening session introduced the Forumôs major con-
veners: Daniel Goleman, Eileen Rockefeller Growald, 
and Mark Greenberg, Professor of Psychology at Penn 
State, an acknowledged leader in the area of scientiýc 
research on SEL, and a member of CASELôs Board of 
Directors. Linda Lantieri, also a member of CASELôs 
Board and Director of the Inner Resilience Program- 
Tides Center, set the stage for SEL with a warm-up ex-
ercise to give the audience a chance to share interests in 
SEL and expectations for the day in small groups.

Overview of CASEL and SEL

Timothy Shriver described his own involvement with 
the ýeld of social and emotional learning and CASEL 
as a way of illustrating the evolution of the ýeld. In the 
1980s, Shriver played an active role in developing and 
coordinating the district-wide SEL program in the New 
Haven, Connecticut, public school system, widely recog-
nized as a pioneer in SEL policy and practice. There he 
began working closely with Roger P. Weissberg, Dan-
iel Goleman, Eileen Rockefeller Growald, and many 
others who are now at the forefront of SEL. He has re-
mained closely involved with CASEL since the organi-
zationôs inception.

Video Presentation 

Next, participants viewed a video presentation on SEL in 
the Anchorage, Alaska, school district produced for the 
Forum by the George Lucas Educational Foundation 
(GLEF). Representatives of GLEF, including ýlmmaker 
George Lucas, were among the Forumôs participants.

The Anchorage Public Schools have included SEL 
programming throughout the district, K-12, for several 
years. Anchorage has found that SEL makes a signiý-
cant difference in studentsô attitudes toward school, has 
reduced problem behaviors, and has increased academic 
success. In addition, Anchorage has developed its own 
SEL learning standards and aligned its curriculum with 
those standards. 

Recent Research Findings on School-Based 
SEL Programming and Student Success

CASEL President Roger P. Weissberg explained that 
CASELôs focus from the beginning has been on iden-
tifying common ideas and practices inherent in a large 
number of diverse programs that address the social, emo-
tional, and academic development of children and youth. 
The concept of social and emotional learning (SEL) pro-
vides a framework that creates unity and coherence for a 
wide range of programs that address positive youth de-
velopment, problem prevention, health promotion, and 
childrenôs academic success. 

Weissberg presented preliminary ýndings from CASEL’s 
meta-analysis of 207 such broadly-deýned school-based 
SEL programs reaching nearly 300,000 students in grades 
K-12. The results are highly encouraging. 

Anchorage students engage in a trust exercise. 
(From “Educating Hearts: A Districtwide Commitment to 
Teaching How to Care,” www.edutopia.org.)

CASEL President Roger P. Weissberg



From Knowledge to Action	 3

SEL programming is associated with signiýcant im-
provements in studentsô: 

Academic performanceÅ . Students earn signiýcant-
ly higher grades and standardized test scores. For 
example, students at the 50th percentile in standard-
ized achievement tests who receive SEL instruction 
improve an average 11 percentage pointsðto the  
61st percentile.

Social-emotional skills Å 

Attitudes about self and othersÅ 

Positive social behaviorÅ 

Conduct problemsÅ 

Emotional distressÅ 

Weissberg conveyed two other major ýndings from this 
study: 

The positive impact of SEL programming is stron-Å	
gest when school-based programs are taught by reg-
ular classroom teachers, as opposed to non-teaching 
staff.

The quality of SEL program implementation, e.g., Å	
ýdelity to the original program design and consis-
tency of program delivery, is an important factor in 
whether a programôs positive impacts are realized.

He concluded that SEL works, achieving multiple posi-
tive outcomes including improved academic achieve-
ment; it is doable, in that good results can be obtained 
from programs run by existing school staff; and it needs 
support in the form of effective program implementation 
and federal and state policies, leadership, and profes-
sional development.  

The Neuroscience of Social, Emotional, and 
Academic Learning

The other morning keynote was delivered by Richard 
Davidson, one of the worldôs leading experts on neu-
roscience, Professor of Psychology at the University of 
Wisconsin, and Director of both the Waisman Center 
Brain Imaging Laboratory and the Laboratory for Affec-
tive Neuroscience. 

Davidson explained that the neuroplasticity of the 
brain across the life span allows changes in the brain 
to occur in response to experience. ñEverything we now 
know indicates that training in SEL skills can change the 
brain,ò Davidson said. ñEducation literally shapes the 
childôs brain and produces alterations that lay the founda-
tion for all future learning, emotion regulation, and social 
functioning.ò 

A key brain area in emotional regulation is the prefron-
tal cortex. Brain images clearly illustrate that ñfrom 
childhood to adulthood, larger and larger areas of the 
prefrontal cortex get bigger and bigger. The prefrontal 
cortex plays an increasingly critical role in the regulation 
of emotion,ò he said. ñOur goal in SEL is to foster a more 
adaptive pattern so that children are better able to regu-
late their emotions through adaptive responses.ò 

Davidson and his colleagues have been able to show 
how different emotions, particularly strong negative 
emotions, can affect the brainôs functioning. Among his 
research ýndings:

High levels of the hormone Å	 cortisol can damage the 
brain and body, and people who are good emotion 
regulators maintain more adaptive levels. ñStrate-
gies of stress regulation are good not just for your 
brain but for your body. People who show strong ac-
tivation in the prefrontal cortex have lower levels of 
cortisol at night.ò

Memory is impaired by high levels of anxiety. ñIf Å	
youôre learning skills to calm yourself,ò Davidson 
said, ñYouôll show improved emotional control and 
improved cognition. Youôll do better on tests of 
working memory, which underlies a lot of academic 
performance.ò

ñThe brains of our children are constantly being shaped, 
literally molded by experience, both of a negative and 
positive sort, wittingly or unwittingly,ò Davidson said. 
ñWe must take the reins and promote positive brain 
changes by cultivating healthy social-emotional habits.òRichard Davidson delivers his keynote. (www.edutopia.org.)




